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Abstract: In this paper we present the results of an 
analysis of the main elements that make up the 
portrait of an “efficient” teacher; these elements 
are not analysed isolated, but through the prism of 
the way in which they interact or overlap with the 
psychic and social, intellectual, and emotional 
environment in which the professor works. Based on 
a research carried out on 120 subjects (elementary, 
secondary school, high-school students), we tried to 
establish in what measure pedagogic skills are 
defining in educating the young generation. The 
basic conclusion drawn from the study is that 
didactic skill is extremely complex and important in 
defining an efficient teacher, but that it is differently 
perceived depending on the stage of educational 
process.  
 
 

Rezumat: În lucrarea de faţă prezentăm 
rezultatele analizei elementelor esenţiale care 
compun portretul unui profesor „eficient”; 
acestea nu sunt analizate izolat, ci prin prisma  
modului în care interacţionează sau se suprapun 
cu mediul psiho-social, intelectual şi emoţional în 
care profesorul îşi desfăşoară activitatea. 
Bazându-se pe o cercetare efectuată pe 120 
subiecţi (elevi de ciclu primar, gimnaziu, liceu şi 
studenţi), am încercat să determinăm în ce 
măsură aptitudinile pedagogice sunt definitorii 
pentru educarea tinerei generaţii. Concluzia de 
bază desprinsă din studiu este că aptitudinea 
didactică este deosebit de complexă şi foarte 
importantă în definirea unui profesor eficient, dar 
perceperea ei este diferenţiată în funcţie de 
etapele procesului de învăţământ. 
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INTRODUCTION 
 In this paper, we have started from the 4 categories pf skills necessary for a teacher to 
be efficient (specialty knowledge, good pedagogical skills, personal qualities, and a good 
knowledge of the context in which he/she teaches) developed by the Department of Pedagogy 
of the Deakin University in Australia, as a result of interviewing hundreds of high-school and 
faculty teachers of different subjects. 
 Taking into account the model of an efficient teacher suggested by this study, we have 
tried to see in what way pedagogic skills are defining for the education of the young generation 
of teachers. Then, we have tried to contain in a quiz the 4 great groups of skills necessary for a 
teacher to be “efficient”, aiming at designing our own model on the ground of the results thus 
obtained. 
 Thus, in this paper we aim at establishing: 

- a model of the “efficient” teacher, from a students’ perspective; 
- the role pedagogic skills play in this model; 
- what is absolutely unacceptable in a “model” teacher. 

 Our working hypotheses were as follows: 
- pedagogic skill is a skill particularly complex and extremely important in 

defining an “efficient” teacher; 
- the perception of didactic skills is differentiated depending on the stage of the 

educational process (elementary, secondary, and high-school). 
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MATERIAL AND METHOD 
 Questionnaires were applied between October and December 2005, to a number of 
120 subjects, as follows: 

- 30 students in the 2nd grade (elementary school), 8-9 years; 
- 30 students in the 7th grade (secondary school), 13-14 years; 
- 30 students in the 11th grade (high-school), 16-17 years; 
- 30 undergraduates in the last year (average age 23-24 years). 

 All the 120 subjects are from the urban area.  
 We made up 2 questionnaires different from the point of view of the language, so that 
it can be understood at all levels, keeping the content intact. We have chosen a 4-question 
questionnaire, of which 2 close, 1 open, and 1 semi-open.  
 The first questionnaire was applied to 2nd and 7th grade students, while the second one 
was applied to high-school students and to undergraduates. 
 

RESULTS AND DISCUSSIONS 
 1) Analysis of the options concerning the most representative skill of a teacher 
(Question 1). Answers to Question 1 show a rather balanced ratio between specialty 
knowledge, pedagogic skills, and personal qualities. There is some unbalance in the area of the 
social and cultural context, which shows that few of the students are concerned with the 
teachers’ fitting a certain pattern asked by the educational system (Table 1, Figure 1).  

Table 1 
Share of each element of the students’ options in Question 1 

 
Question no. 1 

 Specialty knowledge Pedagogical skills Social and cultural 
context Personal qualities 

6 11 3 10 Elementary school 20% 36% 10% 33% 
10 5 2 13 Secondary school 33% 17% 7% 43% 
8 12 1 9% High-school 

27% 40% 3% 30% 
7 9 5 9 College 23% 30% 17% 30% 
31 37 11 41 Total 26% 31% 9% 34% 

 
Figure 1. Students’ options:  

a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 



 517

 
Figure 2. Detailed presentation per educational cycles - elementary school: 

a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 
 
 The most important for students of the elementary school are pedagogic skills and 
personal qualities, which can be explained by the fact that the way a teacher behaves is most 
important (Figure 2). In general, any student of the elementary school will say about his/her 
teacher that he/she is “good” or “bad”, meaning he/she has good or bad human qualities and 
pedagogic skills. 
 

 
Figure 3. Detailed presentation per educational cycles - secondary school:  

a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 
 
 After several years in school, students become more able to assess the teachers’ 
human qualities and can already assess the amount of information the teacher supplies (Figure 
3).  
 

 
Figure 4. Detailed presentation per educational cycles - high-school: 

a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 
 
 The years we spend in college are maybe the years in which we become more aware 
of what it means to have good teachers, which is also the result of the questionnaire (Figure 4).  
 The situation gets balanced at maturity age. For some of the students questioned, the 
social context really counts, while the other abilities are almost evenly shared (Figure 5).  
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Figure 5. Detailed presentation per educational cycles - college: 
a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 

 
 2) Analysis of the options concerning the least representative skill of a teacher 
(Question 2). As we could also see in Question 1, we expected that the greatest number of 
answers belonging to the “least important” ability range concern the social and cultural 
context. In other words, you can forgive your teacher that he/she does not follow the latest 
fashion, that he/she is not “cool” in class, that he/she may sometimes make mistakes in 
assessing students’ activity, but you cannot forgive that he/she lacks knowledge or interaction 
with the class (Table 2). It is surprising that in Question 1 the major share is that of personal 
qualities: both elementary school students and undergraduates have decided that the most 
important thing in a teacher is to have good, updated knowledge in his/her field of expertise. It 
is interesting to note that there are only 19 (16%) answers in this area (which ranked first in 
Question 1) in secondary school and in high-school (which can be explained by the fact that at 
this level it is the grades a student gets that matter the most in the students’ future).  

Table 2 
Share of each element of the students’ options in Question 2 

 
Very important Little important 

 Specialty 
knowledge 

Pedagogical 
skills 

Social 
and 

cultural 
context 

Personal 
qualities 

Specialty 
knowledge 

Pedagogical 
skills 

Social 
and 

cultural 
context 

Personal 
qualities 

Elementary 
school - 18 10 2 24 - 2 4 

Secondary 
school 2 8 12 8 16 4 2 8 

High-
school - - 21 9 26 2 - 2 

College 1 25 4 - 20 - - 10 
3 51 47 19 88 6 4 22 Total 

2,5% 42,5% 39% 16% 74% 5% 3% 18% 
 
 Thus, if we leave aside the limits of the questionnaire (a single answer), the context 
ranks again far from the other 3 elements. The environment specific to each subject, the 
organisational structure of a school, the community to which it belongs, the level of education 
of the students still seem to be elements Romanian students incline to ignore. And they also do 
not ask the teacher to be integrated. There is almost a balance (42% and 39%) between the 
degree of importance granted to pedagogic skills and to specialty knowledge, which denotes, 
again, a high level of appreciation of the teachers’ didactic and pedagogic skills (Figure 6).  
 In the current Romanian educational system, high-school students and undergraduates 
find it difficult to believe that there could be another kind of relationship between them and 
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their teacher than the conservative one they have been accustomed to for years, in which a 
rigid teacher is the supreme authority in class (Figure 7).  
 

 
Figure 6. Detailed presentation of what is important to students: 

a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 
 

 
Figure 7. Detailed presentation of what is very little important to students: 

a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 
 
 3) Analysis of the options concerning students’ expectations from a teacher 
(Question 3). What do students expect from their teachers? The following: to have the sense of 
humour, to speak nicely (not to yell), to be a good organiser of the class activity, to be 
communicative, not to abuse them, to have a balanced temper, to know when to forgive, to 
respect them, to have a strong personality, etc. the atmosphere developed in class by the 
teacher is a factor of influence in the students’ learning behaviour. Developing a climate 
favourable to co-operation between the students and the teacher, a climate characterised by an 
affectionate, positive tone of voice, by exigency and understanding, by responsibility is the 
main condition for a class to be successful.  
 4) Analysis of the options concerning the teachers’ incompatibility with this 
status (Question 4). (Table 3, Figure 8) 
 

Table 3 
Share of each element of the students’ options in Question 4 

 
Question 4  

Specialty knowledge Pedagogical skills Social and cultural context Personal qualities 
4 18 2 6 Elementary school 13% 60% 7% 10% 
6 8 5 11 Secondary school 

10% 27% 17% 36% 
10 3 1 16 High-school 

33% 10% 3% 53% 
5 14 3 8 College 17% 47% 10% 26% 

25 43 11 41 Total 
21% 36% 9% 34% 
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Figure 8. Detailed presentation of the teachers’ incompatibility with this status: 
a) specialty knowledge; b) pedagogical skills; c) social and cultural context; d) personal qualities 

 
 In the case of Model 1 (Questionnaire for grades 1-8) the question corresponding to 
“personal qualities” was rendered by “to behave badly”, so that most of the students answered 
this is incompatible with being a teacher. Students also think that the moral of their teachers is 
very important (47%); their only 5 answers concerning specialty knowledge and 8 answers 
concerning pedagogic skills can be explained by the fact that students have reached that stage 
in their life in which they can learn by themselves in libraries, but the teacher still has the final 
word to say (the grade). Secondary school and high-school students consider that 
incompatibility is when there is not pedagogic skill.  

 
CONCLUSIONS 
From this perspective, a teacher should be: a teacher that does not enforce scientific 

knowledge but develops “learning devices” by practicing a differential and individualised 
pedagogy; a designer, a tutor, a manager, a moderator, an organiser and a manager of contents, 
activities, and training experiments; a mediator of the learning process; a facilitator of learning 
and self-training; a counsellor for the students needing one; a partner of the students in an 
interactive educational relationship; a coordinator of the students’ work; an animator, a catalyst 
of the training activities, of communication, of interactions, and of individual exchange; a 
stage-director that prepares the background for an efficient learning; an actor of instructive and 
educational approaches; a strategist and a philosopher that can help students in building up 
knowledge by continuous restructuring; a co-evaluator, together with the students, of the 
learning process and product. 
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